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 Inspector Gadgets of Education: Achieving multiple objectives under critical conditions at the same time.

Abstract

In times of recession Polytechnics and Universities do well economically; increased numbers of people utilise a time of change or unemployment as an opportunity for gaining more skills and qualifications. Not this time.  The NZ Government has capped tertiary sector student numbers thereby restricting the government funding portion of student enrolments. This creates a shake-up in that Educational institutions are forced to cut back on resources and staff in an attempt to address short-falls while finding different ways of achieving more with less.
This paper takes a refreshing look at a strategy that achieved teaching and research objectives simultaneously while providing vibrant experiential learning for students. The learning encompassed real world ethical dilemmas. Introducing students to the ramifications of unethical behaviours in increasingly competitive work environments at the beginning of their careers provides students with an opportunity to comprehend what happens when unethical behaviour escalates unchallenged while creating opportunity for making research contributions.  
Case study methodology was used, focussed on the students of the School of Applied Business, Otago Polytechnic, taking the 3rd-year ethics paper.  Students were also surveyed at the end of the course to find out how the strategy had impacted them. 
Student feedback confirmed that the learning experience had resulted in deep learning that challenged their personal ethical values while giving them greater understanding of the impact of unethical behaviour on others. The strategy from the lecturer perspective proved to be an excellent teaching platform, while producing two research outputs; a conference and a paper.
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Introduction

Typically in times of recession Polytechnics and Universities do well economically, as more people choose to increase their qualifications in a bid to keep their jobs, increase job flexibility or retrain. Not this time.  The NZ Government has capped tertiary sector student numbers thereby restricting the government funding portion of student enrolments, contributing to increasing fiscal challenges for educational institutions. If students are enrolled above these capped levels it places added pressure on organisations and educators to perform more efficiently with fewer resources.
To some extent the shake-up has brought positive change; ways of working that were uneconomic and/or unsustainable have been identified and addressed.  However, the unrelenting drive to work smarter in a perpetual cycle of shrinking resources is taking its toll.  Many teachers in the tertiary sector have been involved in department reviews and redundancies. Those that remain are stretched by increased workloads and are working under the threat of further cut-backs. ‘Business as usual’ is practically obsolete.  World-wide recession, increasing corporate business scandal, the breakdown of business ethics, and the collapse of financial institutions has forever changed the world of work. 
Firstly, this paper discusses a strategy that has had success for meeting teaching and research commitments simultaneously.  The strategy created a vibrant student learning environment which focussed on real-world ethical dilemmas, while meeting assessment requirements and boosting opportunity for academic publication.  Secondly, it provides feedback on the experiential learning platform the strategy provided students on which to construct their values and paradigms of the world of business from an ethics viewpoint; student feedback from surveys is reported.  The course also acted as a springboard for emerging student researchers as well as acting as a catalyst for asking questions about how their ethics and integrity might play out in their personal and work life. Three strands of learning are brought together to inform students’ thinking and affect towards formulating their ideas about the business ethics and are explained in the following model.
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Figure 1: Macro, meso, micro perspectives of business ethics
Methodology

Case Study
Case study has been used because it allows for the gathering of in-depth information over a period of time in a given situation and/or event (Robson, 2002), in this instance, a business ethics class. Case study provides opportunity to gather group data that is both descriptive and explanatory (Dey, 1996). This research is a case study within a case study.  The basis of the students’ assessment was based around the Enron scandal and the lessons that could be learnt from it.  “Cases provide an opportunity for students to enjoy an active learning experience and derive the experiential payback that such activities offer” (Vega, 2009, p. 574).
The students of the School of Applied Business at Otago Polytechnic, taking the Bachelor of Applied Management Business and Society paper (L7) are the focus of this case study.  A ‘Call for Papers’ by the Philosophy of Management Journal was the catalyst. Journal submissions were to be based on philosophical theories that explain the ethical scandal and subsequent downfall of Enron in an attempt to find answers so events like this do not occur again.  Synonymously the prescription requirements of the Ethics paper shared a similar goal of identifying and addressing ethical challenges of the 21st century. The two goals were integrated into one assessment that met the dual criteria of the Journal and the Course. The results of this integration from both lecturer and student perspectives underpinned by an experiential learning theoretical framework are discussed later. Students not only had a justified purpose for undertaking research of a real-world phenomenon, but they also gained understanding of writing for publication processes while simultaneously meeting assessment criteria that contributed towards their final grade. In addition, self-directed learning about the importance of the destructive legacy of unethical business Corporates also occurred. 
With the rise in research capability within the business and education sectors, it follows that students gain valuable experience about research processes on which to launch their own academic careers. With this approach everyone wins; tertiary institutions, educators, students, and the global community. At the end of the course students were emailed a survey (See Appendix A) to further augment the learning process through reflective practice, while providing feedback about the efficacy of the strategy. 
Survey

Empirical data was collected by means of a survey that gathered reflective feedback from the students at the end of the course. The pragmatism and high instrumentality of survey confirmed its applicability (Hussey & Hussey, 1997).  Time constraints meant that interviews were not suitable even though they would have provided a rich source of data. 

Of the eleven surveys sent out, 7 were completed (64% return rate), with four male and three female responses.  Participants’ ethnicity ranged from New Zealander (1), NZ Maori (1), NZ European (4), and German (1). An emailed survey was used because of its speed and ease of completion for the participant (Robson, 2002). Open-ended questions were used so participants answered in his or her own words allowing the them to self-express in rational and emotive language (Robson, 2002). The questions aimed to find out what impact learning about business ethics had and how it affected personal ethics.  The results of the survey are not the focus of this paper; however they corroborate that experiential learning occurred. Students’ comments are incorporated in the discussion threads. 

The catalyst for the strategy
The genesis for the strategy came in the form of a Call for Papers from the Philosophy of Management Journal which appeared on my desk from a colleague who thought I might be interested in submitting a paper (See Appendix B). The rationale of the ‘call’ was to learn philosophical lessons from the global financial crisis. The scope of the Journal called for submissions that offered philosophical analyses of the Enron crisis, how it evolved, how it affected business practices and how practices might change in response to the crisis. Areas suggested were; professional responsibilities of managers and advisers, ethical practice of managers and auditors, corporate social responsibility and stakeholder management, trust, risk management, corporate compensation, mortgage administrated, crisis management, management educators and education.  The value of education in influencing ethical paradigms and practice in the minds and hearts of students strikes at the core of ethical integrity issues (Ghoshal, 2005).  So students need to be aware of their choice in making value-based decisions, i.e. to choose to act ethically (or not) based on deeper learning about ethics and its consequences. Thus conceptually, students are more likely to act ethically and be aware of the competing pressures to compromise ethical standards. Thus a strategy to meet assessment and Journal conditions transpired.
As the scope was purely illustrative of the topic choices, there was plenty of opportunity for students to research an area of business ethics that held interest for them. The result of their research was the basis of their assignment that then created opportunity to write for publication.
Setting dual academic and publication metrics for student assessment

As previously stated, students were required to write an essay worth 50% that met the prescriptive requirements of the Course; the aims of which dovetailed with the Journal’s requirements;  to “develop understanding of ethical issues in business including theory and reasoning, and business system development that responds to internal and external factors [and that] students will examine a range of insights, concepts, ideas and theories of the sociology of work and apply their understanding in societal and organisational contexts” (See Appendix C). The Learning Outcomes this assignment covered were:  
· Apply evolutionary theory to understand industry dynamics

· Select a global issue; appraise its impact on corporate social performance in a global environment
What better way to teach students how to research about ethics than to give them an authentic ‘call for papers’ that required them to do research; to define, identify and discuss ethical and unethical considerations endemic in business and society in their world.  From a formatting perspective, the ‘essay’ was framed as an ‘article’. Furthermore, the project required students to learn process skills; how to write for publication; follow author guidelines, write an abstract, meet formatting stipulations and meaningfully integrate their own thinking with their theoretical findings.  Not only was student learning being enriched by the dual focus, but it was providing opportunity on which to conduct research on the effectiveness of the strategy. 
The nuts and bolts
Some groundwork is required to comply with the Journal’s and the educational objectives.  Much of the work for the course happened at the front-end in assimilating the two sets of requirements.  Ethics approval from the Otago Polytechnic was gained to ask students about their learning experience. The Marking Guideline was aligned with the Course content and the Journal content, process and referencing stipulations. For example, the Journal required that a submitted paper be between 4,000 and 7,000 words so the word count for the assignment was set at 4,000-5,000 which is appropriate for a 3rd-year assignment worth 50%. Also, students were required to provide a half-page proposal before they began their article, which ascertained where, and at what level their thinking and writing was pitched, and to give me the opportunity to guide and adjust students’ thinking. The abstract also provided opportunity for feedback, and assisted them to organise their thoughts; the ability to sum up the essence of their ideas in 250 words was a helpful skill in clarifying the direction and content of the research to follow. 
With such an open brief, it was exciting to read the range of topics that students focused on.  These included; The fuel of evil in business; A just society: reality or Utopia?; Ethical management lessons from the collapse of Enron; Learning from the impact of Enron’s corporate betrayal; The master morality-the biggest ego wins; Trust-is it too much to ask for in today’s business culture?; Doping in business-the role of competition in ethics; The organisation culture within Enron: Enron - ask why?; Unethical behaviours: Moral motivators and psychological rationalization; Getting away with it-the spiral of silence that keeps unethical behaviours hidden; Enron’s embedded culture of greed  and its devastating societal effect, and others.

Inside the student papers several philosophical perspectives were presented, such as the move in capitalist society away from merit reward in work, to wealth accumulation as entitlement 
 ADDIN EN.CITE 
(Crittenden, Hanna, & Peterson, 2009; Effing, 2009; Newbegin, 1986; Shaw, 2009; Warshauer, 2003)
.  Neitzche’s will to power was also discussed in relation to ego, power and master morality (Dawson, 2005; Kravitz, 2010). Plato’s philosophical stance on happiness as the highest aspiration, Foucault’s Self and Discipline writings were debated in relation to power dynamics, as was Rawls’ theories on Justice and Fairness.  The role of the whistleblower was the focus of yet another student work. All of the students communicated their research topics via seminars to the class, which provided a useful peer-learning forum to disseminate different ethical perspectives for the benefit of everyone’s learning. These lenses of inquiry provided an excellent basis for students to question and discuss theorists and their philosophies of ethical/unethical behaviour in business across theirs’ and others’ ethical values.
Class Environment

Pressure to perform impacted the classroom environment in a productive way.  Students articulated that although the task seemed daunting at the start, once several ethics philosophers had been presented in-class, students felt more able to undertake their own research. In-class discussions added to the ‘buzz’ as students questioned and argued complex thinking of ethical issues. The rawness of the student voice (their ‘un-P.C.ness’) also contributed much to students’ evaluation of injustice, self-absorption, greed and others, of those holding and protecting seats of power within Enron and other organisations while also engaging in discussions around underpinning ethical philosophies.
Addressing the challenges
The pressures of working in ever-increasing change and demanding educational environments, requires a willingness to try new strategies albeit with its associated challenges. One of the challenges was the issue around clarity.  Until students started looking into the ethical issues and philosophies that inform business practice, this assignment seemed complicated and quite daunting for these emerging student researchers.  This challenge was overcome with up-front teaching on evolutionary theorists via lectures, seminars, DVDs and readings.  In addition, time was taken in class to tease out just what the Journal requirements were, and for explaining expectations and terminology.  The Course objectives for the assignment were also discussed at length. Taking this systemic approach to all of the components reduced stress and led to better understanding of what was expected while ‘priming the pump’ for students own explorations into the academic literature around their interest area (Maani & Cavana, 2000). Working within tight time constraints was also a challenge, such as gaining ethical approval at short notice.  
Reporting on student work
Five student abstracts are included here to demonstrate the depth and breadth of their ethical thinking and showcase the links they made to pedagogical theories and practical implications.  The comprehensiveness of their writing is testament to the value of the dual strategy which created a great environment of motivation, readiness and willingness to learn and achieve (McEnrue, Groves, & Shen, 2009). 
1. The Fuel of Evil in Business: An insight into the motivation for unethical behaviour in business. 
This article looks at the growing problem that exists in today’s business operations. Unethical operation of business has captured the world media and is the spotlight of this perspective. With business committing fraud and deceiving society’s trust, the foundation of business is under pressure. This article does not claim to solve society’s view of business but offers an insight into the causality of unethical action. [However] looking at the motivating influences of greed and power, this article discusses how these motivations corrupt and lead to unethical actions. To support these claim the works of Plato, Aristotle, Marx and other philosophers are discussed in a contemporary setting before suggesting means of control and reform to increase the ethical obligations of business (Josh Ngatai).
2. A just society: Reality or just a Utopia?
Who has the right to say what is wrong or right? What are the foundations of a just society? Is it possible in modern society to act justly? These are the main questions to inform the progress towards answering the focus question: A just society: Reality or just a Utopia? Many people over the centuries have worried about how to construct a society which is just and acts in a right way. One of the most important theorists about this topic was John Rawls (1921-2002) who published his Theory of Justice (Rawls, 1971). In the theory he argues that decisions which we make in a certain situation are necessarily just (Rawls, 1971, p. 118). Rawls, who is widely considered to be one of the most influential political philosophers of the twentieth century tries to develop a concept of justice that is based on a social contract (Harmon, 2004). His approach, doubtlessly, led to a revival of the contract theory in modern political theory. After a short explanation of the essentials of Rawls’ Theory of Justice (Marens, 2007), I attempt to explain why the case of Enron shows that a just society is more a utopia than reality thus disproving Rawls’ thoughts about a fair society (Amalie Giernoth).
3. The Impact of Corporate betrayal on the Stakeholder
As far back as 1976, Jensen and Meckling (1976) wrote that one of a company’s major goals is to ensure that its stakeholders receive the best return for their investment. However, in the case of Enron and other major bankrupted companies the Executives put themselves first. Enron’s Executives, with knowledge, even cashed in their shares whilst still encouraging employees and shareholders to invest in the company. 
History has proven that the role of government in benchmarking ethical behaviour may add real value in stemming the escalation of unethical behaviour (Zekos, 2004). This paper covers examples of behaviour that contributed to the downfall of Enron, specifically the Dabhol project, mark-to-market accounting and the California power blackouts. It highlights what can happen in an environment when a lack of consequence and accountability is combined with underlying motives of greed. A comparative study of Enron’s experience with that of New Zealand companies that have been bankrupted because of unethical practices is included (Carol Voshaar).
4. Title: “Doping in Business”
What have all the following statements in common? “Our Winning Culture defines the attitudes and behaviours that will be required of us to make our 2020 Vision a reality” ("The Coca-Cola Company: Mission, Vision & Values ", 2009), “Far better it is to dare mighty things, to win glorious triumphs even though checkered by failure, than to rank with those poor spirits who neither enjoy nor suffer much because they live in the gray twilight that knows neither victory nor defeat” (Roosevelt, 1858-1919), “We won’t stop until we become the world’s leading casual clothes company” (Yanai, 2004),  "You don't win silver, you lose gold”, which was the slogan of a Nike campaign during the 1996 Atlanta Summer Olympics (Weir & Brady, 2004) or “become the world`s leading company”, which was the vision statement of Enron by end 1999 (Davidson, 2004, p. 92). 
Every statement is about competition; winning and being the best. [My] focus is on the bankruptcy from Enron in the early 2000s, which showcases to everyone, the dark side of business and what can happen when business ethics get out of control. Competition is not a bad thing, but forces us to do our best and to perform in the highest possible way, to try to be better, faster, cheaper or smarter. But this essay asks, what happens if the pressure of competition is too much so that people use means of unethical advantage?  In other words, how to prevent ‘doping’ in business? (Johannes Kuhn).
5. The philosophy of egoism and morality and its effect on corruption at Enron.
In this philosophical essay I uncover why ego and inner codes of morality play such an important part in making decisions ethical or not, and even with full knowledge of unethical behaviour and corruption would a person or company continue to make these types of unethical decisions. I will relate these theories to the target organisation of Enron Corp, and also cover some ways in which ethical events of the Enron disaster can be reduced or even eliminated. Longenecker, McKinney, & Moore (1988, p. 65) defines egoism:  

“An act is moral when it promotes the individual's best long term interests. In determining the morality of action, egoists use their best long-term advantage to measure the action's goodness. If an action produces, will probably produce, or is intended to produce a greater ratio of good to evil for the individual in the long run than any other alternative, then that action is the right one to perform. Indeed, the individual must take that course” (p.65).

Self interest is the criteria on which the egoist judges whether an action is morally good of bad.  Egoism justifies a stance of power over others in fulfilling self interest. Furthermore, “ethical egoism may condone blatant wrongs if they can be justified in terms of competing egoistic interests...ignoring the moral point of view by reacting to issues in a self-serving manner” (Longenecker, et al., 1988, p. 71) (Richard Feron).
Discussion Threads
Several common threads were identified and are discussed in turn. Experiential learning, student readiness and willingness to learn, and reflection are each concepts that were intentionally considered, their treatment and deliberate application in the design of the assessment. Each is discussed in turn. Commentary from student surveys offers further elucidation.  

Experiential learning

Experiential learning refers to learning through action and experience.  Beard and Wilson (2002, p. 16) define experiential learning as the “insight gained through the conscious or unconscious internalisation of our own or observed interactions, which build upon our past experiences and knowledge”. Experiential learning offers the learner a holistic way to reflect on and interpret their experience through their self-beliefs and values. A key feature of experiential learning is that it integrates cognitive and affective thinking making learning more effective (Dewey, 1933). According to Leberman, et al. (2006) the goal of experiential learning is to promote the notion of life-long learning, indicating the journey is just as important as goal achievement. Noe (2008:137) describes this as a dynamic cycle for trainees to “continually develop concepts, translate them into ideas, implement them, and adapt them as a result of their personal observations about their experiences”. He notes that each stage is not emphasised by learners equally; some are weaker or stronger in one area which may lead to an over- or under-emphasis, or avoidance altogether.  
Kolb (1984) in his promotion of experiential learning highlighted the value of the reflective process considering it an essential part of learning engagement. His four-stage model represents the factors that he believes are all required for learning competence (See Appendix D). Experiential learning theory is applied is through action learning experiences such as simulations that aim to replicate real-life conditions. Although simulations provide some understanding of the dynamics they are poor substitutes for the real thing as was the case with this project. 
The strengths of the strategy stemmed from the focus away from what was predominantly a philosophical ethics paper to one that was much more about learning through experience and reflection. It borrows from learning transfer literature and contests the “linearity embedded in traditional models of professional knowledge dissemination and re-model[s] the relationship between the intersecting communities of research and practice so that effective pedagogy can be understood, developed and sustained (Triggs & John, 2004, p. 437). Enderle (1996, p. 34) presents a business ethics model that offers a basis for comparison in business ethics.  

	A Basis of Comparison in Business Ethics

	
	Semantics

(Speaking about business ethics)
	Practice

(Acting ethically in business)
	Theory

(Thinking about business ethics)

	Micro-level

(individuals)
	
	
	

	Meso-level

(organisations)
	
	
	

	Macro-level

(systems)
	
	
	


Figure 2: A Basis for Comparison in Business Ethics

His model reflects the way my strategy was formulated and delivered (refer to Figure 1) in that it offered students the chance to challenge and search perspectives of ethical theories (macro), organisations (meso) and self (micro) where the learning environment was not just about ‘getting a grade’ (Enderle, 1996) but rather necessitated  students ‘put themselves in the shoes’ of those who perpetrated and those who were the victims of unethical behaviour, so that their writing was not just about theories and organisations, but about the human impact; writing the paper not only gave students a way of expressing how they could address unethical values and then behaviour .

· What I enjoyed most was, being unlimited by guidelines and being able to read a wide variety of sources both contemporary and historical.  This allowed me the freedom to think for myself and create a work that enriched my education (BE06)

· Writing this assignment gave me a better understanding of how some business [people] can separate business ethics and morals.  I naively thought the two went hand in hand (BE02)

· I really enjoyed discovering new and interesting things about the theorists and…to be able to write my opinion in such a different way… I’m glad a class like this is available for business students because it gives them  good insight into an area that we don’t think about that often  (BE03)

 Readiness to learn

Readiness and willingness to learn is paramount to making the most of learning experiences McEnrue, Groves, & Shen (2009). Those who have a higher level of openness to new experiences, are considered more ‘training ready’ and are more likely to demonstrate greater gains because they are more prepared to learn from and reflect on their learning experience. Readiness to learn is established as a determinant to success 
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(Boyatzis, 2000; McEnrue, et al., 2009; Schutte, Malouff, Simunek, McKenley, & Hollander, 2002)
. 
However the catalyst of change is the decision to change, and act on that decision thereby constructing a ‘new’ present (Boyatzis, 2000).  How experiences are framed by a teacher or mentor plays an important part in creating readiness and willingness to learn, although the learner’s attitude towards learning and their interest in the subject is also of relevance (Agrawal & Khan, 2008). One of the most important conditions for learning is the interest of the learner, and their readiness to learn and the quality of instructions (Thompson, Kardos, & Knapp, 2008). 
Studies carried out by Agrawal and Khan (2008, p. 97) in their study firstly considered student’s willingness and attitude towards learning. Secondly, student’s interest in the course based on its instructor’s teaching ability was measured.  They found that some of the factors that affect readiness to learn were; their physical health, state of relaxation, needs’ satisfaction and willingness to learn. 
The students on the course identified with the Enron scenario with its high emotional impact and human connectedness to the suffering of those affected by unethical behaviour, through watching Enron: Smartest Guys in the Room DVD, reading articles, class discussions which focused on contemporary examples of business ethics and writing their article.  In particular, the DVD highlighted the arrogance of the Enron Corporates, lack of accountability and empathy for those who ‘lost everything’ at their hands; it engendered much interest to find out more.    
· Trying to understand why senior management would exploit people to the extent they did was hard for me to understand (BE05) 
· The thing I enjoyed most about the assignment was, reading about Enron and all the “mistakes” that were made (BE02)

· We talked about a lot of case studies in class that helped me to find and strengthen my values (BE07)
· The problem is we are now a greedy society that often doesn’t care who suffers when things go wrong...I am more determined to maintain my ethical behaviour (BE04)

Reflection that augments learning

Reflection is an excellent tool for extracting the most learning out of any given situation using a retrospective vantage point.  It allows us to muse on an experience in which we take a slightly removed stance from. Reflection is a formative process, a “discourse the mind carries on with itself that is essential to retaining experiences” (Evans & Abbott, 1998, p. 7). Reflection is defined as “the process of internally examining and exploring an issue of concern, triggered by an experience, which creates and clarifies meaning in terms of self and which results in a changed conceptual perspective (Boyd & Fayles, 1983, p. 100). 

 “Reflective thinking is closely related to critical thinking: it is the turning of a subject in the mind and giving it serious and consecutive consideration” (Dewey, 1933, p. 3). Ruth-Sahd (2003, p. 488) whose research focussed on nursing education, defines reflective practice as a “means of self-examination that involves looking back over what has happened in practice in an effort to improve or encourage growth”. Reflective practice is the “analysis of feelings and knowledge; it emphasises the significance of using positive feelings and removing obstructive feelings” (Boud, Keogh and Walker, 1985 as cited in L.A Ruth-Sahd, 2003, p. 489). Reflection is not only ongoing but developmental and affective. Reflective practice assists people to experience deeper and enduring learning from their circumstances. The application of reflective practice provides an effective feedback loop for ascertaining learning has occurred and that it is/can be demonstrated by attitudinal and behavioural change. Consequently people construct their own paradigms of thinking and acting based on reflection of their experiences, the learning they take from them that lead to deliberate personal choices that inform action, as they construct their reality. Siebert (2002) describes constructivism as a world that people not only construct, but live in. The epistemology of constructivism is illustrated through viewing people as “building their own understanding and knowledge of the world, through experiencing things and reflecting on those experiences” (Educational Broadcasting Corporation, 2004, p. 1).  

In addition to reflective practice during classes, the survey provided students with a tool for personal reflection. They were asked questions that required them to think about how the assignment furthered their understanding of business ethics, how it had affected their personal ethical values, what was most challenging and how they addressed those challenges. They were asked what they would say to the CEO of Enron and to the employees, as well as what recommendations they would make to ensure businesses like Enron function ethically in the future. Students commented on the complexity of ethics, i.e. people don’t generally start in an organisation aiming to be unethical, and that unethical behaviour appear to increase incrementally at each junction of decision-making.  
· I found it hard to physically understand why the unethical issues I was researching were able to happen in the 21st century; I was disgusted to find out how much power these executive had…I would advise them to look inside themselves to get an understanding of what it would be like if the shoe was on the other foot (BE03)
· The course has given me an increased understanding of the impact/effects of what happens when companies behave in an unethical manner... Employees learn from your behaviour and value. [I will] speak up if I see or know anything is not right, don’t be afraid (BE01)

· I have a far better understanding of the importance of ethics ...[it] showed me not what business ethics protect but the atrocities that can happen when they are either waived or avoided(BE06)

· View business ethics from differing perspectives before making a personal judgement (BE05)
Conclusion

We as teachers have a duty to teach, really teach, the next generation of leaders and managers who are sitting in our classrooms or at their computers, in a way that assists them see the fallout of NOT acting ethically. A colleague commented that it is not about not having ego in the workplace, but that we have ‘the right amount of it’. The same is true of power. Ghoshal (2005) concurs. “We-as business school faculty- need to own up to our own role in creating Enron’s. Our theories and ideas have done much to strengthen the management practices that we are all now so loudly condemning”. One of the best outcomes of this dual strategy is not found in the pragmatic, but rather the greatest benefit was for the students in the learning that happened; students are indeed our first focus. The strategy ‘forced’ students to think about their own ethics. 
The world needs more teachers who are Inspector Gadgets; teachers who can work smarter to achieve multiple outcomes simultaneously. This paper not only highlights the need to teach differently by embedding deeper learning about ethical practice in an experiential way, but also how to make that teaching count towards multiple objectives such as writing for publication thereby contributing to their own research, and enabling others by creating emerging student researchers, not just doing an assignment. Future research could utilize other courses to examine the generalisability of this approach.
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Appendix C: Assignment criteria
Assessment One: Journal Article 

Date…………………………………………….…

Time………………………………………………

Weighting…………………………………………50%

Word Count………………………………………Approx 4000 – 5000 words 

	Aim:  

This assignment provides you with an opportunity to comprehensively research a business ethics event and its contributing underlying assumptions, while increasing your understanding of business ethical issues. Through this research you will identify factors that are likely to impact, reduce or eliminate the likelihood of a similar critical ethical event.  In addition you will increase your knowledge and skills in academic writing, skills you will be able to use again in other papers you take.  Furthermore there may be an opportunity to have your article published. 

Content:

There are two parts to this assignment.  
Write a ½ page proposal that sets out the topic that that outlines the issue of choice and explain the philosophical viewpoint you want to take.  You need to get my approval for the topic you choose to research BEFORE you begin
You will write a paper for a journal that philosophically analyses a specific global issue from a business ethics viewpoint. (I will provide the organisation). The article you will write will need to meet a specific Journal’s criteria and will include references to one or two specific articles (The Journal criteria and these articles (2) will be provided). You will also access and reference many more during your research of the issue – at least 20 in total. You will incorporate relevant evolutionary theory that assists in understanding the issue you address. Apart from meeting the criteria for this Assessment, articles that are deemed worthy will be sent as paper proposals to the Journal for consideration for publication.  

	MARKING SCHEDULE – Assessment 1

Global Issues Essay (Paper) - 50%

	Requirement
	Possible marks
	Your marks

	ESSAY (approx. 4000 – 5000 words)
	
	

	
	CONTENT: Proposal submitted for feedback
	6
	

	B1
	CONTENT: Paper 
1. Abstract is clear and sums up the content of the paper

2. Identifies, discusses and appraises the global issue including relevant definitions

3. Incorporates the relevant evolutionary theory and theorists that assist in understanding the issue at the focus of your paper

4. Discusses issue in light of corporate social performance

5. Utilises relevant academic theory that informs your discussion of the issue at the focus of your paper
6. Makes recommendations that would likely assist in dealing with the issue/s at the focus of your appraisal, and comments on potential future research (as a result of your contribution).  

	9 marks each  (54 marks)
	

	B2
	FORMAT:

1. Meets the scope of the Journal

2. Meets the author guidelines of the Journal 
3. Meets the referencing stipulations of the Journal (and at least 20 journal articles as well as other sources) 
4. Article and Reference List accurate and formatted correctly
	10 marks each (40 marks)
	

	Mark out of 50%
	


Appendix D: Kolb’s Experiential Learning Cycle (Boyatzis & Kolb, 1991)

1. Concrete experience

2. Reflective observation

3. Abstract conceptualisation 

4. Active experimentation



Experiential participation impacts future behaviours positively resulting in ethical business practises








Students learn to write for publication by meeting Journal’s Call for Papers stipulations





Students meet Course prescription requirements via course assignment








MACRO


Gaining philosophical knowledge and understanding of business ethics theories and theorists








MESO


Relating business ethics to real corporate corruption that promotes discussion and challenges current beliefs/values














MICRO


Creating affect responses towards encouraging ethical behaviour in students through self reflection 











One assessment – multiple objectives



































Students’ personal ethics are examined and evaluated through the experiential components
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