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This research paper encompasses an extensive literature review on the topic of student motivation. Current research studies addressing this topic are reviewed by category, with particular emphasis on studies addressing student populations in New Zealand and those addressing Chinese students. First of all, however, the topic is defined, and, then, due to the emphasis placed on researching motivation research as it applies to New Zealand, New Zealand student statistics are briefly reviewed. Due to a major proportion of our Business Studies students in Private Training Establishments being Chinese, the research question investigated is: How to manage student motivation in a predominantly Chinese classroom. 

The literature review section follows and includes the following topics: the concept of motivation and how it relates to teaching; trends in motivational research; models of motivation and classroom management and studies relating to Chinese students. It is anticipated that the techniques and ideas listed in this section will enable not only Business lecturers, but lecturers in all other faculties to better motivate their students.
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1. Introduction
There is an old cliché that you can lead a horse to water, but you cannot make it drink. A cliché it may be, but it is still, nonetheless, very true because it points to the crucial factor of motivation. Just a horse cannot be forced to drink; it is ultimately up to the student as to whether or not actually learning takes place. The teacher can facilitate learning and try to motivate learning, offering explanations and providing resources, but no one except the student can determine if knowledge and skill will actually be acquired and academic accomplishment goals will be met. 

Teachers across the spectrum of education, at all levels and ages, consistently endeavor to present their curricula material in a manner that will inspire their students to learn. Nevertheless, they often find that their efforts fail. A principal question facing educators of all nationalities concerns determining, specifically, what strategies, teaching methods, etc. will constitute the "magic key" that unlocks their students' motivation. 

1.1 Definition and general background on motivation 
Quite literally, to motivate someone is to move that individual toward undertaking action of some kind. In regards to educational efforts, the goal of a teacher is to determine what teaching strategies will provide the best impetus to promote students toward the task of learning. For example, according to Restall (2004), motivation is "the internal release of energy to achieve some desired result. It is the reason, purpose or cause of starting, maintaining, or stopping something." Motivation can be positive, as in the impetus toward learning, or negative as in avoidance (Restall, 2004). In other words, motivation can propel a student toward learning, or fear of failure or frustration can motivate a student to protect his or her sense of self by discounting the importance of this task and promoting avoidance of the educational circumstances that cause them to feel inadequate. 

1.2 Historical background
Jean Piaget’s constructivism provides a model for understanding how comprehension develops in children from birth to adolescence (Kamii and Ewing, 1996). This understanding is crucial in understanding the motivational behaviour of students.
One of the key tenets of Piaget's theory is that a child's reasoning, about particular tasks, differs dramatically at different ages (Holme, et al, 1972). 
Jean Piaget’ s research with young children shows evidence that a child's knowledge builds upon itself and follows a definite pattern that roughly corresponds with the child's age. Based on his research, Piaget developed a model for childhood cognitive development that has four main periods: the sensorimotor period; the preoperational period, the concrete-operational period, and the formal-operational period (Holme, et al, 1972, p. 85).

Piaget observed that a child learns in a constructive manner, with the information in one stage building upon what was learned in the previous stage. For example, the child "must complete the sensorimotor period before he can reach the concrete-operational period, and so on" (Holme, et al, 1972, p. 87). This conceptualization of how knowledge builds upon itself is crucial to understanding student motivation as it explains why some students lack motivation. This, in many cases, can be traced to a lack of foundational background knowledge on which to base future achievement. 

For the vast majority of the twentieth century, certainly since the advent of intelligence testing, academic achievement has been conceptualized strictly in terms of cognitive attributes, that is, society has frequently used words such as "'genius, 'above average intelligence,' 'average' and 'mentally deficient'" to indicate differing levels of cognitive ability (Salili, Chiu and Hong, 2001, p. ix). Following the lead of the US after World War I, throughout much of the world, intelligence tests were employed as a major measure for predicting academic and vocational success (Salili, Chiu and Hong, 2001). 

Behaviorist theories of learning were prominent at this time. During the post-World War II years, motivational theory was heavily influenced by conceptualizations of mental ability in regards to student functioning (Zimmerman, 2001). Thurstone in 1938 developed the Primary Mental Abilities Test, which was widely considered to offer an accurate method for ascertaining the full range of student aptitude (Zimmerman, 2001). 

Once tested, it was believed that students were placed according to presumed ability and teachers were asked to gear their lessons to the ability level of each group (Zimmerman, 2001). As this suggests, the prevailing paradigm was that intelligence is a fixed commodity that is basically predetermined by genetics and stable throughout life. Research has since shown that this conceptualization of intelligence is inaccurate and that, while certainly influenced by genetic inheritance, is a much more fluid commodity than was previously supposed, as it can be influenced by a variety of environmental factors.

The social/environmental movement, on the other hand, saw the influence of students' background as relatively unchangeable (Zimmerman, 2001). Therefore, they felt that "Minority children could not and should not be asked to shed their ethnic and cultural identities in order to learn in school" (Zimmerman, 2001, p.4). Rather than require such change, the task of teachers and school administrators was to make the instructional experiences of the students adaptive to their specific requirements (Zimmerman, 2001). 
A shift from the behaviorist approach to cognitive psychology began in the 1940s and came into full fruition in the 1970s and 80s, during which time progress was made in comprehending the mechanisms behind learning, memory and thinking (Salili, Chiu and Hong, 2001). Since that time, there has been considerable debate concerning the influence of environmental conditions on intelligence; however, it has been the generally accepted belief that cognitive ability, as measured by an intelligence test, was determined by heredity and relatively fixed throughout life (Salili, Chiu and Hong, 2001). 

However, as cognitive psychology gained in prominence, it became more and more apparent that while heredity definitely plays a significant role, intelligence is also determined by the learning ability of the individual, which is a totally separate factor. Studies conducted on sample groups consisting of students at the highest levels of academic achievement found that these individuals did not rely solely on their native cognitive ability, but rather devoted countless hours to developing their skills (Salili, Chiu and Hong, 2001). Academic achievement, therefore, was determined to not only encompass the degree of cognitive ability, but research showed that "Exceptional achievement requires exceptional motivation--exceptional effort and exceptional persistence" (Salili, Chiu and Hong, 2001, p. x). Whether or not abilities develop to their full potential depends on to the degree that the student is motivated to learn (Salili, Chiu and Hong, 2001). 

2. Research Questions
The following literature review will endeavor to find the answers to the primary research questions, which relates specifically the problems of managing student motivation within a classroom population that consists of predominantly Chinese students
3. Literature Review

3.1 Motivation and teaching 

Psychologists addressing the concept of motivation often investigate why individuals will engage in some specific activities and avoid others (Ferrer-Caja and Weiss, 2002). One of psychology's most prominent theorists, Abraham Maslow, addressed the topic of human motivation extensively. His theory of human personality development enumerates human needs and their accompanying motivation as being hierarchical in nature. (Holme, et al, 1972). Basic needs, such as hunger, affection, shelter and security, are a the base of Maslow's theoretical pyramid (Holme, et al, 1972). Maslow proposed that these needs have to be met before individuals are psychologically ready to address higher needs, such as justice, beauty, order, and also needs that pertain to self-actualization and educational goals (Holme, et al, 1972). In other words, a student who has not had all of his or her basic needs met, such as the need for food, will not be psychologically prepared to learn. 

4. Trends in Motivational Research
The following studies highlight some of the research being undertaken in the area of motivation and academic excellence.

4.1. Project based learning 
Bradford(2005), first of all, reports that in a survey conducted by an independent evaluator for the California high School Exit Examination, teachers indicated that student motivation constituted the greatest obstacle to teacher effectiveness. In this study, Bradford (2005) posited that one way for encouraging student motivation was through involvement -- "tell me and I'll forget; show me and I may remember; involve me and I'll understand" (Bradford, 2005), p. 29). As this suggests, this study involved project-based learning. 
4.2. Parental influence 
A study conducted by Gonzalez (2002) reveals that there is a statistically identifiable relationship between parental involvement and the motivation of high school students. The result of this study shows that parental involvement can be positively correlated to high school academic achievement; time spent on homework; favorable attitudes toward school; the likelihood of staying in school and towards the aspirations of students toward educational achievement beyond high school (Gonzalez, 2002). This was an extensive study of 6,400 high school students from diverse socioeconomic and ethnic background (Gonzalez, 2002).

4.2. Influence of prior preparation 
Tsui and Treagust (2004) found in their study that the prior preparation of students for subject material played a crucial role in generating student motivation to learn. In other words, this research team found that student motivation hinges on whether or not students have prior ideas concerning a specific concept on which to build further knowledge. The learning process has to be embedded in supporting conditions that include “motivation, interests and beliefs of the learnerss and teachers in the classroom environment" (Tsui and Treagust, 2004, p. 277). This suggests that motivation can be directly correlated with the effects of prior background and preparation. 
4.3. The multicultural classroom 
According to Lin (2001), the "Caring-centered multicultural" classroom describes a structure by which values and behaviors can be cultivated in order to "foster high achievement motivation in students from all linguistic and cultural backgrounds" (Lin, 2001, p. 108). This orientation towards motivation adopts the perspective that students have an innate desire to learn (Lin, 2001). The philosophical position behind the caring-centered multicultural classroom is that it places emphasis on the importance of human relationships between teachers and students, as well as on the "psychological integrity and achievement motivation of students in cross-cultural settings" (Lin, 2001, p. 108). 

5. Models of motivation
According to Salili, Chiu and Hong (2001), the two most often cited models of student motivation and achievement are "attribution theory" and "expectancy value theory" (p. 5). Weiner (2001) discusses the two principal subdivisions within attribution theory, the intrapersonal and interpersonal models. In explaining these models of student motivation, Weiner (2001) asks the reader to imagine a student who has just received a poor grade on an exam. The feelings that the student has toward self-esteem, guilt or shame at this poor performance constitute intrapersonal factors that are predictors of future action or motivation (Weiner, 2001). The poor grade also prompts significant others to judge the student, a group that include peers, teachers and parents who also evaluate the student. These predictors of future motivation constitute the interpersonal model (Weiner, 2001). 

The intrapersonal model generally assumes that if a student generally experiences failure to achieve academic success, motivation will suffer because of a perceived lack of ability, that is, "Because ability is internal, they suffer decrements in self-esteem; because it is stable, they anticipate future failure" (Weiner, 2001, p. 22). 
6. Studies relating to Chinese students 
Ping (2003) conducted a study that examined changes in motivation that occurred with a population of fifth grade student transitioning to sixth grade and the middle school level within the People's Republic of China. This study utilized the Patterns of Adaptive Learning Survey, specifically addressing the following aspects; "personal achievement goal orientations; perceptions of the classroom goal structure; academic efficacy; academic self-handicapping strategies and cultural dissonance between home and school" (Ping, 2003, p. 71). The results of this study reported no significant differences between male and female students; however, significant differences were found between students in the two grades. In regards to the categories of "performance approach goal orientation" and "cultural dissonance between home and school," there were differences in the two groups (Ping, 2003). The Chinese sixth graders tended to become more goal oriented and take a "performance approach" toward competition with their peers (Ping, 2003). As compulsory education in China only goes through the ninth grade and there is considerable competition to get into high school, this researcher speculated that this factor may play an integral role in providing motivation (Ping, 2003). 

According to Hong (2001), despite the fact that research findings generally indicate that Chinese students are capable of superior academic learning, studies also indicate that these students tend to feel "less competent, less task oriented and more anxious than their Western counterparts" (Hong, 2001, p. 105). This suggests that the link between effort attribution and learning motivation is not straightforward within the Chinese cultural context (Hong, 2001). Research conducted by Salili and Hau in 1994 investigated how Chinese children (between the ages of 7 and 15) perceived the relationship between ability and effort (Hong, 2001). This research found that Chinese students tend to believe that individuals who work hard have higher ability (Hong, 2001). 

From the Chinese perspective, "people working hard have higher ability and those who have higher ability must have worked hard" (Hong, 2001, p. 109). Hong’s study with Chinese students revealed that students in Hong Kong expressed their belief that hard work is significantly correlated to higher ability. However, Hong (2001) found that the time spent studying was not correlated to higher achievement for Hong Kong students. In fact, the time spent studying was negatively correlated with academic performance for low achievers in Hong Kong (Hong, 2001). In other words, Hong (2001) pictures low achieving Hong Kong students as being trapped in a vicious cycle, "which is set up by Chinese people's beliefs in the relation between effort and ability," which may be the "key to understanding the vulnerability of Chinese students" (Hong, 2001, p. 113).

Salili, Chiu and Lai (2001) report that the influence of culture and context has been well documented as a crucial factor in student learning and motivation. This research has been largely motivated by the interest of researchers in why Asian students generally outperform their Western counterparts on standardized achievement tests. For the most part, these studies have compared Western students with Asia/Chinese students who are studying (or planning to study) in Western schools (Salili, Chiu and Lai, 2001). While such research is informative, Salili, Chiu and Lai (2001) point out that such Asian student populations are not representative of mainstream Asian student bodies in their own countries and such sample groups are typically composed of highly motivated and achievement-oriented students. Systematic cross-cultural research that compares Asian students with Westerners in their respective home countries has been very limited thus far (Salili, Chiu and Lai, 2001). 

Therefore, in the study conducted by Salili, Chiu and Lai (2001) three groups of students were employed within the context of specific environments. These groups included Chinese students in Hong Kong; Canadian students of European origin; and East Asian Canadian students, predominantly Chinese. In their discussion of the theoretical background to their study, these researchers point out that a great deal of research effort has been focused on goal theories in recent years. These studies have found that "students with a learning (or mastery) goal orientation engage in activities that are directed at gaining deep knowledge, skills and competence" (Salili, Chiu and Lai, 2001, p. 222). Such students tend to be "self-regulated learners" who are able to use "appropriate cognitive and metacognitive strategies effectively" (Salili, Chiu and Lai, 2001, p. 222). Goal-oriented students are more likely to attribute their success or failure to effort rather than ability and to exhibit a high degree of self-competence and self-esteem (Salili, Chiu and Lai, 2001). Considering these attributes, it is not surprising that research has demonstrated that learning goal orientation can be positively correlated to high academic performance (Salili, Chiu and Lai, 2001). 

Under the cultural context of Confucian teaching, Chinese parents attach great significance to education and hold high expectations toward the academic achievement of their children (Salili, Chiu and Lai, 2001). In general, Chinese parents spend more time supervising homework and are more concerned about academic achievement than are Western parents (Salili, Chiu and Lai, 2001). 
In Hong Kong, the standards for academic achievement are extremely high. Students are typically given an extraordinary amount of homework to do on a daily basis and they are "seldom praised or given rewards for good performance" (Salili, Chiu and Lai, 2001, p. 225). On the other hand, punishment for poor performance is frequent. According to Western research, this learning environment is believed to have negative effects on the development of intrinsic student motivation, but would encourage the development of goal orientation (Salili, Chiu and Lai, 2001). While some students thrive in this environment, Salili, Chiu and Lai (2001) point out that less able students and students with special needs often fail to thrive in Hong Kong schools and ultimately drop out. 

The study conducted by Salili, Chiu and Lai (2001) utilized 571 participants with the students aged 17 to 19. This sample group included 217 Hong Kong high school students; 66 East Asian Canadian students (mostly Chinese from new immigrant families) and 288 European Canadians (mostly French or English origin). The results of the study verified that culture and context have a significant influence on the motivational orientation and achievement level of students (Salili, Chiu and Lai, 2001). Competition in Hong Kong schools was shown to be much keener than in Canada. Compared to their Canadian counterparts, the Hong Kong students spent a great deal more time on studying, but received lower test grades, which indicated to the researchers that the standards of achievement in Hong Kong schools are extremely high (Salili, Chiu and Lai, 2001). Because of these standards, in Hong Kong, no matter how hard students tried, only a few were able to get the good grades they desired. In contrast, in the Canadian schools, high marks seemed to be contingent on effort (Salili, Chiu and Lai, 2001). 

The Chinese Canadian and European Canadian students shared the same learning context, but were from different cultural backgrounds. The results for these two groups suggest that the learning context had a moderating effect on the cultural influences, as on most of the study measures the Chinese Canadian students scored between the level of the Hong Kong Chinese and their European Canadian counterparts (Salili, Chiu and Lai, 2001). However, despite the influence of the learning environment, the scores of the Chinese Canadians tended to be higher than those of Europeans; therefore, the researchers judged that culture exerted a "discernible influence on the motivation and achievement of Chinese students studying in Montreal schools" (Salili, Chiu and Lai, 2001, p. 241). 

The researchers assert that the results of their study have important implications for educators both in Hong Kong and Canada. First of all, the results indicate that a harsh educational environment and excessively high assessment criteria can be detrimental to the students’ “sense of competence and may results in higher levels of anxiety," which serve to impede, rather than encourage actual learning (Salili, Chiu and Lai, 2001, p. 244). This is particularly the case for students with low ability and special needs in Hong Kong. Salili, Chiu and Lai (2001) found that self-efficacy is the single most significant predictor of academic achievement. Therefore, in order to promote self-efficacy, "educators should design the content instructional approach and assessment techniques in a way that would enhance students' interest, engagement and sense of competence" (Salili, Chiu and Lai, 2001, p. 244). 
7. Conclusions
The studies presented suggest several conclusions. First of all, there appears to be a significant trend away from traditional approaches to pedagogy and toward models that encourage cultivation of student motivation. The traditional paradigm appears to have placed the burden of student motivation entirely on the student. In other words, if the teacher made assignments, presented material, and explained the material, any failure to succeed academically was judged to be the fault of the student. 

The current literature on student motivation presents a far different picture. Research indicates that cultural orientation, family situation, personal student attributes and intelligences are but a few of the factors that can seriously affect student motivation. The research reviewed in this report suggests that there are multiple ways that educators can approach the problem of student motivation and also multiple aspects of student populations to be considered. 

t may be that classroom management models that depart from formalized instruction, such as inquiry-based learning, will provide the means for supporting student motivation. Certainly, this literature review provides ample evidence that research studies on this topic offers the multicultural teacher a wide variety of data to aid in teaching these students.

Addressing specifically the problems encountered in a predominantly Chinese classroom, literature indicates that there is no need to encourage Chinese students to work hard, as this is culturally embedded. However, motivational problems within a multicultural classroom that is predominantly Chinese might still arise. This arises as even though high achieving Chinese students are intrinsically motivated to succeed, the cultural context for Asian students who are less gifted may provide them with obstacles to maintaining their motivation. In other words, some Asian students may draw the conclusion that if they work hard and fail to make the highest marks, then they are lacking in ability and this can negatively impact their motivation to learn. It seems clear to the researcher that the goal with these students within a multicultural classroom is to draw the students' attention away from external goals and to focus their attention on learning rather than achieving. Again, it is the opinion of this researcher that this can best be accomplished with inquiry-based learning. Encouraging students and providing positive feedback so that they stay motivated when their hard work does not produce the grades that they desire will also be a useful aid. 
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